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International student enrollment has grown
astronomically nationwide over the past ten years, increasing a
staggering 104% from the academic year 2004/05 (131,946
students) to 2013/14 (270,128 students), with the top three
countries of origin being China, India and South Korea during
that time frame (Institute of International Education, 2005;
Institute of International Education, 2015a). According to the
Institute of International Education (2015b), Utah currently is
ranked 28th in the United States as a destination for international
students to study in higher education. In the past five years
(2010-2014), international student enrollment in the state of
Utah has increased by 11.7% and increased at the University of
Utah by 26.5%, thus contributing an additional $47.2 million,
which represents a 34.4% increase in international student
spending to the state economy during the same timeframe
(Institute of International Education, 2011; Institute of
International Education, 2014).
The University of Utah in Salt Lake City, Utah is a
top-tier, publicly funded, state research institution of higher
education, founded in 1850 and originally established as
Deseret University. It is the largest institution of higher
education in the state of Utah. As of Fall 2014, the overall
student FTE was 26,742 and the total headcount was 31,515
(University of Utah OBIA, 2015). Approximately 24% of the
student body is graduate students. Additionally, international
students—both undergraduate (1,533) and graduate (1,191)—
comprised approximately 8.6% of the overall headcount
(University of Utah OBIA, 2014).

For faculty and staff at the University of Utah, this
increase has been palpable not only in the increased enrollment
in ESL/EAP courses through the Department of Linguistics, but
also within content courses where most faculty are not
experienced with teaching and managing English language
learners’ (ELLs) education within the curriculum and according
to principles of second language acquisition (L2) pedagogy.
Anecdotally, faculty across campus have expressed frustration
with what they deem to be deficit-teaching for students who
struggle with comprehension of language through content.
However, this deficit approach does not consider that the main
difference between domestic and international students does not
lay in intelligence, ability to understand or comprehend
complex concepts, nor level of performance, but in the fact that
for the English language learner every course in the non-native
language is, first and foremost, a language acquisition and
academic culture environment while simultaneously
developing area-content knowledge through comprehension
(Basharina, 2009).
Since the language of libraries and research poses the
exact same challenges to international students as their content
courses, the partnerships the library makes with other
departments and individual faculty are essential to the overall
academic success of ELLs. Chen and Barnett (2012) elucidate
how “investigating the interplay between a learner’s prior and
current educational experiences is important in understanding
how students experience teaching practices” (p. 677). Thus,
understanding how the ELL’s educational background meets
the western higher education model can help librarians develop
culturally competent strategies of in-class and supplemental
support for international students as they simultaneously
acculturate academically at the university and develop their
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content knowledge through coursework within and outside of
their majors.
Over the past five years, the Marriott Library has taken
strategic strides in order to assist with transferrable academic
skills—specifically information literacy—as well as engage in
other efforts that support the Presidential priority goals serving
internationalization and globalization at the University of Utah,
both in Salt Lake City and in Incheon, South Korea at the Utah
Asia Campus. Having been an international student and a
teacher of a foreign language myself, my experiences combined
with training in library science, specifically with a focus on
information literacy, have primed me to pursue the
development of research skills embedded within the curriculum
for ELLs within the ESL/EAP Program. Furthermore, I seized
opportunities to collaborate with non-academic units (such as
Learning Abroad, International Student & Scholar Services,
and the Office for Global Engagement) on campus to develop a
support network that includes teaching and marketing of library
resources and services in non-traditional ways.
Over the first year of my employment at the Marriott
Library, I became acutely attuned to the absence of targeted
information literacy programming and curriculum development
for ELLs, specifically within the ESL Program. From the
information I was able to gather, the only support being offered
to international students at the library was a 50-minute
“orientation” within days of their arrival to the US that focused
almost entirely on canned searches in complex databases, such
as Scopus and IEEE Explore. Though this effort was
noteworthy in its attempt to provide an introduction to the
library, namely its resources and services, a lack of pedagogical
understanding of second-language acquisition revealed that this
approach unintentionally disregarded the several important
acculturation and learning factors for international students,
which include, but are not limited to: (a) culture-shock
(nervousness, fear, anxiety, etc. of being in a new country, in a
new educational system with different cultural values); (b)
adjustment and adaptation to regional accents/comprehension;
(c) linguistic, academic and social expectations; and (d) the
psychological impact of difficulty in communication and
expression. As a result of my unique academic and experiential
skill sets combined with observation, I decided to begin to begin
to envision a foundation, establish a presence, and map
approaches for the Marriott Library to contribute and support
the ELLs’ specific linguistic, academic and social skills
development.

ENGAGEMENT AND COLLABORATION WITH
ACADEMIC UNITS
Development of the International College &
Interdisciplinary Team
There are several important elements that have
resulted in the evolution of the Marriott Library’s contribution
to international and global initiatives at the University of Utah.
First, the most integral outreach opportunities have been the
library’s liaison partnership with specific academic
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departments. Those that are directly relate to the teaching and
learning mission of the library are (1) liaison work with area
studies programs associated with the Department of Languages
& Literature, both directly and peripherally, which include two
Title VI programs—the Asian Studies program from the Asia
Center and Latin American Studies from the Center for Latin
American Studies—Middle East Studies, and International
Studies, and (2) liaison work with the Department of
Linguistics, which includes the ESL/EAP Program. These foci
culminated in the creation of a formal team—the International
College & Interdisciplinary Team (INTER CIT), where
librarians and staff liaisons collaborate together to develop
strategies for the library’s involvement to develop collections,
curriculum and collaborative involvement with students,
faculty and staff that serve the international academic
endeavors on campus. Like other formal offices and
departments centralized on campus, the INTER CIT moved to
capitalize on new relationships and partnerships in alignment
with the University of Utah’s Strategic Plan with regard to
internationalizing the curriculum and extending the
University’s global presence. When the University revealed its
partnership with the Korean Government to establish a Global
campus, which will eventually involve ten top-tier universities
from around the world, the Utah Asia Campus (UAC) became
part of the INTER CIT’s teaching focus for international
student research skills academic preparedness. Thus, it is
through the Marriott Library’s INTER CIT that an inventory of
initiatives, programs, courses, departments and offices revealed
that support for endeavors involving international students,
both academic and non-academic, were becoming not
increasingly, but critically necessary.
ESL/EAP Information Literacy Development
As the liaison to the Department of Linguistics, I was
able to begin to have discussions with the ESL/EAP program
coordinator to develop increasing involvement for embedded IL
instruction. This evolved over time from one-shot instruction,
which is severely inadequate for ELLs due to the nature of
learning new vocabulary and concepts of western research
approaches and application within content courses, to two class
visits tailored specifically to the assignments and timed
accordingly for development of the students’ projects based
upon the timeline of the research process. The first class usually
focuses on the language necessary to understand the
organization of information in the library, a thorough
explanation of the research process, the cycle and output of
information, and a basic introduction to research and strategies
to find information in the library catalog and a multidisciplinary periodical database. Since most students, but
particularly ELLs are not well-versed on proper documentation
of sources and the western principles on ethical use of
information, the second class visit is dedicated to using a
particular tool—NoodleTools—which not only helps students
organize their research projects, but also teaches and guides
them to develop correct citations according to APA, MLA and
Chicago/Turabian styles. This class period is not simply a
demonstration, but is targeted with active learning, as the
students use research that they collected between the first IL
-FANNING-

session and the second to produce their bibliography and ask
questions about specific bibliographic elements of a document.
Indeed, these two class sessions have shown a
dramatic improvement in introductory academic research skills
that provide a knowledge and active engagement with the
research process and academic expectations therein. Yet, even
these two class sessions proved to need additional support
through continual reinforcement and exercise of acquired
research skills. Since the University offers University Teaching
Assistantships to graduate students, I was able to develop a
project proposal (Appendix A) and secure an MA teaching
assistant in Applied Linguistics to develop online modules
through LibGuides (See “Research Skills for Developing
Writers”
LibGuide
created
by
Lindsay
Hansen:
http://campusguides.lib.utah.edu/research_skills_for_ells) that
addressed the range of academic skill sets required to produce
a research paper or project—such as academic language in
writing, critical reading and summary, and elements of
information literacy and research (e.g., developing thesis
statements and research questions, organization, inclusion of
evidence and support, etc.). The method and result of this work,
and Hansen’s previous year as a CTLE TA Scholar where she
began this endeavor to meld L2 pedagogy with IL under my
faculty co-direction, was her master’s thesis entitled, “SecondLanguage Writers' and Instructors’ Perceptions of the
Effectiveness of a Curriculum-Integrated Research Skills
Library
Guide.”
(For
the
description,
see:
https://utah.instructure.com/eportfolios/2114/Research__Teac
hing_Projects/MA_Thesis_SecondLanguage_Writers_and_Ins
tructors_Perceptions_of_the_Effectiveness_of_a_CurriculumI
ntegrated_Research_Skills_Library_Guide_2014)
University of Utah Asia Campus: Establishing Western
Academic Acculturation at a Distance
The development of IL on the Utah Asia Campus in
Incheon, South Korea is in the beginning stages, as the campus
celebrated its inaugural year during Fall 2014. During the first
semester, the academic advisor recognized the necessity for
students to enroll in a stand-alone, academic skills class (UC
1010: Your Path to a Successful Start). The students at the UAC
are Korean students taking classes entirely in English and they
may or may not have encountered a western higher education
(HE) model in the past. Thus, their encounters with the western
HE model are unknown and they may be ill-prepared for the
academic expectations in their courses, which also includes
research
skills
(See
the
UC
1010
LibGuide:
http://campusguides.lib.utah.edu/UC_1010). The library at the
SongDo Global Campus does not replicate the experience of a
western research library. However, the IL curriculum has been
modeled after the IL curriculum at the Salt Lake Campus in
ESL/EAP. The online modules for the library and research
introduction in UC 1010 have been developed and integrated at
a distance; therefore, the outcome of the impact and efficacy of
the introductory IL curriculum at the UAC in UC1010 is
currently unknown.

ENGAGEMENT AND COLLABORATION WITH
NON-ACADEMIC UNITS
The INTER CIT has been able to engage and
collaborate with non-academic units that are administrative
bodies for academic endeavors. In 2013, the Office for Global
Engagement (OGE) was established at the University of Utah.
OGE is the umbrella for International Student & Scholar
Services, Learning Abroad, and the Utah Asia Campus in
Incheon, South Korea. The centralization of these units was
strategic plans for the University of Utah’s priority to
internationalize the university and curriculum and globalize
education at the University of Utah and beyond. The influence
and success of the INTER CIT’s international and global
initiatives on campus have been realized by OGE, resulting in
direct invitations to include the Marriott Library in the first-year
experience curriculum development at the UAC, inclusion on
university-wide decision-making task forces concerning study
abroad and English for Academic Success (EAS), as well as a
seat at the Global U Council. All of these requests serve to
expose the high value of libraries and research at the University
of Utah.
Partnerships with Learning Abroad and International
Student & Scholar Services
Over the past three years, the Marriott Library has
become a cornerstone each semester for the week-long
international student orientation through International Student
& Scholar Services. This relationship has expanded library
outreach to international students who do not take ESL courses
and provides exposure of a library system that may be very
different from the student’s experience in his/her home country.
This partnership has also led to collaboration with the Graduate
School’s International Teaching Assistant (ITA) Coordinator to
provide more awareness of in-depth library and research
support for ITAs. Similarly, the Marriott Library coordinates
marketing and collection development of language and cultural
survival materials for Learning Abroad. Since the University is
currently shifting its priority to increase the number of students
and duration of time that they study abroad, additional
opportunities are presenting themselves, especially where the
library can develop overseas relationships with librarians at
specific universities to develop a local network of support for
our domestic students who study outside of the US. Each
August for several years, the INTER CIT has partnered with
Learning Abroad and International Student & Scholar Services
to host an International Movie (Appendix B) Night where
domestic and international students can meet, share a free meal
and watch a film that exposes them to different cultures.

CONCLUSION
Though there is still much work to be done and new
opportunities that will arise out of priorities within the
university’s strategic plan, the Marriott Library has contributed
not only within the traditional academic spaces, but also has
extended itself beyond the “library box” and has developed
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non-traditional ways to engage international students within
and outside of the library in academic and social environments.
The efforts of targeting populations, programs and initiatives
based upon the University’s global priority in its strategic plan
have served the Marriott Library well. Moving forward, the
INTER CIT will continue to increase its presence on campus.
The success of IL instruction in ESL/EAP has led to an
invitation to develop a semester-long course at the University’s
English Language Institute. The most exciting challenge at this
point is to delve into the unknown and discover best practices
for research skills curriculum development at the Utah Asia
Campus. Everything we do as librarians, we do in order to
prepare students for a successful and comfortable academic
experience when they arrive at the University of Utah.
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APPENDIX A

Excerpt from University Teaching Assistant (UTA) Proposal Narrative for ESL/EAP and IL Instruction

Section B: Proposal Narrative

(1) Title: International Student & ESL Library Instructor
(2) UTA Assignment: The UTA assignment for the International Student and ESL Library Instructor will further the work of the
current CTLE Scholar, Lindsay Hansen, in order to:
•
•
•
•
•

overall, instill a higher degree of equity for the opportunity for success of ELLs by addressing the common
linguistic, cultural and academic challenges that are barriers to international students in Western institutions of
higher education by more deeply embedding library and research skills into the ESL curriculum;
continue to advance the development of library and research skills instruction and lessons for undergraduate
English language learners (ELLs) who take ESL courses at the U in the form of face-to-face and online instruction;
align the objectives, goals, and instruction of ESL 1050 & 1060 with WRTG 20101;
develop library and research workshops for ELLs outside of the standard ESL courses;
and, develop a “teach the teacher” model and training program so that ESL instructors can easily embed library
and research instruction within their curriculum as the need arises.

The collaboration between the Department of Linguistics with ESL and the Marriott Library has been actively in place for
approximately two years. Over this period of time, Darby Fanning (faculty mentor) has worked diligently to address the linguistic,
cultural and academic needs of ELLs from a library support perspective 2. However, the need for a content specialist from ESL (the
UTA candidate), who is an instructor familiar with the ESL curriculum, to advise and inform library and research skills curriculum
is invaluable for the development of truly effective, holistic education for ELLs to succeed at the U. Too often it feels that we, as
faculty, work in a vacuum in our departments without integrating the expertise of other subject specialists on campus so that we can
develop a more organic and holistic educational experience. This UTA assignment addresses two needs and goals for both the ESL
department and the Marriott Library. First, the UTA offers subject and content knowledge of the ESL discipline and pedagogy. This
allows the UTA to collaborate with the faculty mentor, whose subject specialty is library and research skills delivery (i.e., information
literacy instruction), and the ESL coordinator, in order to serve the needs of undergraduate international students across campus in
various disciplines, as well as develop a solid base of information literacy instruction for ESL courses. Secondly, this UTA
assignment offers the UTA a unique opportunity to develop fully as a teacher; the experience that she will gain working across
disciplines will improve both her overall efficacy as a teacher, as well as vastly improve her marketability when she enters the job
market. She will be able to demonstrate that she is able to create and deliver the necessary components of ESL instruction as a single
product.
First, the UTA will advance the development of library and research skills instruction and lessons for undergraduate ELLs who take
ESL courses at the University of Utah by continuing to develop online modules that address: the research process, identifying
appropriate resources for research, evaluation of information, critical thinking as related to higher-level academic expectations, and
ethical use of information. The UTA will continue the work that she has been developing through the CTLE TA Scholar award. Due
to the breadth and depth of the ambitious project she has undertaken this year, Lindsay (the nominated UTA) recognized that leaving
the project after a year at a “modules only” instructional object feels insufficient, due to the incredible amount of work that needs to

1

ESL 1050 & 1060 when completed and passed are the equivalent to credit for WRTG 2010 at the U. The idea here is that students
should be taught similar content in both courses and the objectives should be the same so that our faculty can be confident that the
credit earned through both programs meets the same objectives and goals through similar content.
2

This includes introduction and reinforcement of the formal research process, vocabulary introduction and language acquisition
specific to libraries and research, an introduction to the cultural and academic expectations of students in Western higher education,
as well as instruction on the ethical use of information (i.e., plagiarism, intellectual property, and documentation).
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be done to support undergraduate ELLs in the classroom through formal curriculum, through supplemental academic opportunities
(e.g., workshops), and to support instructors in the classroom.
Next, one major criticism of the ESL curriculum from faculty across campus has been that undergraduate ELLs are ill-prepared to
read, write and think critically when they enter undergraduate courses outside of ESL in their major. Since ESL 1050 & 1060 are
intended to satisfy the writing requirement and are intended to be the equivalent to WRTG 2010 (freshman composition), the UTA
will examine the WRTG 2010 curriculum and textbook in order to align the objectives, goals, and instruction of ESL 1050 & 1060
with WRTG 2010. The UTA will work with the Darby Fanning (faculty mentor), who is the library liaison to ESL and WRTG 2010,
in order to facilitate this alignment. Both the ESL faculty coordinator (Karen Marsh) and the WRTG 2010 faculty coordinator (Jay
Jordan) have been contacted and are enthusiastic to pursue this endeavor. This alignment should give greater confidence to faculty
across the University that ESL is providing instruction to match the objectives and goals of the University Writing Program for
freshman reading and writing proficiency.
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APPENDIX B

3rd Annual International Movie Night 2014 Marketing Poster
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